
Ethiopia is a linguistically and culturally diverse country, which has adopted 
Amharic as its official language. Regional languages (e.g., Amharic, 
Tigrayan) are used as the medium of instruction in primary schools and 
English is introduced as a subject in Grade 1. English is used as the medium 
of instruction (EMI) in Grade 9 and continues as such throughout college and 
university. Generally, then, the language of instruction in the Agricultural 
Technical Vocational Education Training (ATVET) programs is English. 

At present many students arriving at the ATVETs have had only two years 
of exposure to EMI (in Grades 9 and 10) and can struggle with English as the 
sole language in which the curriculum and learning modules are presented. 
While this situation will change with the new education reforms, for the 
foreseeable future the fact that English is the language of instruction in 
post-secondary education means that there are likely to be challenges for 
student learning. In effect, language ability is critical for their success in 
their program. Instructors may compensate for students’ gaps in English by 
encouraging them to use their first language (e.g., Tigrayan, Amharic) as they 
discuss lessons in groups. Although this approach is useful for facilitating 
the understanding of the content, it does not push students forward in their 
English language development. 

Despite the fact that most students graduating from ATVETs will use their 
regional language in the workplace and improving English proficiency 
may not necessarily be a prime concern, their education is dependent on 
language. As a result, it is important that administrators and instructors 
alike stress the importance of English for students aspiring to upgrade upon 
completion of their diploma. 

Academic literacy is defined as students’ “ability to use language to meet 
the demands of tertiary education.” 1 It is clear that language literacy goes 
beyond learning the grammar or writing and requires students to be able 
to analyze, define, agree, argue, infer and explain just to name a few skills. 
Thus, it is important to provide instructors with support to further develop 
students’ English competency, not to limit themselves to four language skills 
(listening, speaking, reading, and writing) and to present them with training 
in content-and-language integration. 

INTRODUCTIONTHIS BRIEFING ...

This briefing paper discusses 
the importance of English 
language support and 
academic literacy in ATVETs. 

It provides a case study 
of language and gender 
club sports TV initiative 
implemented in several rural 
agricultural colleges in Ethiopia. 

It also provides a number of 
strategies that address English 
learning and academic literacy. 

By sharing this information, 
we hope to communicate 
the importance of using 
appropriate strategies to 
support students, particularly 
females.  

ENGLISH LANGUAGE 
SUPPORT & ACADEMIC 
LITERACY IN ATVETS

BRIEFING PAPER

IN ETHIOPIA ... 2
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Fewer opportunities  
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speaking ability

Higher level of  
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64% from highly 
vulnerable categories  

of students3 

36% from highly 
vulnerable categories  

of students3

GENDER & LANGUAGE

LANGUAGE LITERACY IN ATTSVE: A CASE STUDY

Gender can play an important role in Second Language 
Acquisition (SLA) with this pattern heavily dependent 
on the context and how each gender is defined within 
the society. For instance, in Ethiopia female students 
are often expected to carry out domestic chores which 
means they do not have as much time as male students 
to study. Therefore, whereas there may be no big 
difference between male and female students with 
regards to their ability to learn a second language such 
as English, female students’ lack of time to study leads to 
lower level of attainment. 

In Ethiopian society the attitude of the people toward 
each gender is not equitable. In other words, female 
students feel inferior and unconfident. For this reason, 
they may tend to speak up in their first language or 
in English less in order to avoid making a mistake. In 
contrast, male students have more confidence and try to 
speak English more than females, which results in more 
participation in class and a higher level of speaking ability.

Several qualitative studies have been conducted as part 
of the Agricultural Transformation Through Stronger 
Vocational Education (ATTSVE) project. This is a six-
year project funded by Global Affairs Canada focusing 
on building the capacity of four ATVETs in rural Ethiopia 
(see map below): Nedjo, Wolaita-Sodo, Woreta, and 
Maichew. 

The ATTSVE project was designed to enhance the 
capacity of the Ethiopian ATVET system to prepare 
skilled, competent technical graduates. The four 
ATVET colleges were selected for focused training and 
investment, with the intent that they would become 
leaders in change, sound institutional management, and 
innovation, while at the same time serving as models 
for teaching and curriculum reform and demand-driven 
programming for the ATVET system. 

The ultimate outcome of the project4 is to:

Increase the supply of male and female graduates 
from agricultural technical and vocational 
education and training (ATVET) institutions who 
have the necessary skills and knowledge required 
by the labour market to develop the commercial 
agriculture sector in Ethiopia.

The intermediate outcomes of the project include:

Increased capacity of four ATVET colleges to implement 
innovative management strategies and provide high 
quality training that responds to labour market needs 
of private and public sector stakeholders active in 
commercial agriculture; 

INSTITUTIONAL TRANSFORMATION1

Increased capacity of ATVET instructors at selected 
colleges to provide training and services that is gender-
sensitive and meets the needs of commercial agriculture;

INSTRUCTOR TRAINING &  
PROGRAMMING SUPPORT2

More effective partnerships developed between targeted 
ATVET colleges and public and private stakeholders in 
the sectors of agriculture and education. 

NETWORKING & LINKAGES3

NEDJO

WOLAITA-SODO

ADDIS ABABA

MAICHEW

WORETA
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 ■ What are the main English language needs for your 
college?

 ■ What would be the benefits of having a language club?

 ■ Who do you think should participate in the language clubs?

 ■ Should language clubs be a part of gender clubs?

DATA COLLECTION

Several studies were conducted as a response to college 
students’ needs to improve their English language and 
academic literacy in four ATVETs in Ethiopia. To collect 
the necessary data, surveys and interviews were 
conducted.

The results of the survey showed:

Study 1 in the first research project ATVET instructors 
completed a survey about their students’ language skills 
and their idea of “language clubs.” Questions included 
the following table:

Based on these findings, instructors completed another survey on English Language/Literacy and Special Needs of 
Students. Finally, interviews were conducted with different individuals within the college in order to further plan for 
the introduction of English Language Clubs (ELCs). Each interview had four sections with a different focus. In the 
following table, you can see each section and some of its questions: 

This information collected helped with training and procuring supplies for the ELCs. At each college, interviews were 
conducted with the available department heads and individuals appointed to be in charge of the Language Club. An 
interview was conducted with the librarian(s) at each college and library holdings were checked. In addition, focus 
group discussions were conducted with separate male and female student groups. 

Study 1

Study 2

Table 1:  Language Clubs Survey Sample Questions

Table 2: Interview Questions

65% Respondents believe students’ speaking  
and listening skills are low

Respondents that said for students speaking 
English is the main challenge at college 

Respondents think students’ writing and 
reading skills are medium 35%

Respondents believe that students’ writing  
skill is medium75%

Respondents believe that students’ listening 
skill is low78%

100%

Section 1:  
Language Use

 ■ What language(s) do students use to communicate with one another outside of class?
 ■ What language(s) do students use to interact with one another inside class when they engage in 

collaborative tasks (group work)?

Section 2:  
Language Abilities

 ■ Is there a lot of variability among students in their English language abilities, with some performing 
in English much better than others? If so, how would explain such differences?

 ■ Do you notice any differences between male and female students in their levels of English 
proficiency?

Section 3:  
Instruction

 ■ Do instructors use any language(s) other than English during class? If so, which language(s) and  
for what purpose?

 ■ What types of instructional techniques can (or do) instructors use to help students understand 
content in English?

Section 4:  
Special Needs  
of Students

 ■ Do you have students at your campus who have special learning needs (eg, visually impaired, 
hearing impaired, mobility challenges)?

 ■ Is there currently any special support for these students? Can you give examples?
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An extracurricular unit where language learners go 
to practice English in a casual and friendly setting.

ENGLISH LANGUAGE CLUB

STRATEGIES FOR ADDRESSING ENGLISH  
LANGUAGE LEARNING & ACADEMIC LITERACY

An English Language Club (ELC) is an extracurricular 
unit, where language learners in this case ATVET 
students, go to practice English. While ELCs come in 
different forms, they all focus on providing an opportunity 
for learners to practice English in a casual and friendly 
setting. In ELCs, college students are able to practice 
a variety of skills at the same time. For example, when 
students watch a movie they learn new vocabularies 
and hear correct pronunciation, which means they 
will be able to improve their knowledge of vocabulary 
and pronunciation. In addition, a follow-up discussion 
activity after the movie gives them the chance to work 
on their speaking skills as well. This is particularly 
beneficial to college students in Ethiopia since English 
is a foreign language and they are not able to use it 
outside classrooms. Importantly, ELCs are less formal 
than regular classes and focus on exposing students to 
the language rather than teaching them strict rules of 
English language skills.5 Therefore, it would be more fun 
and engaging for students to participate in ELCs rather 
than a formal class.

ENGLISH LANGUAGE CLUBS (ELCs)

What is an English Language Club?

FINDINGS

Generally, many students come to ATVETs with little 
English knowledge. This creates a situation where the 
instructors must translate the material from English 
into the local language. Therefore, less English is used 
and less of an understanding of the English language 
is developed, which demonstrates the need for English 
language supports for female and male students. As 
revealed in the interviews and focus groups, young 
women are generally more shy and reportedly have lower 
levels of confidence. There is a need to empower these 
female students so that they can succeed academically. 

At the time of the initial survey (2016), there was a need 
to formulate action plans. Some suggested activities 
by the instructors included: English Day, movie nights, 
tutorial classes, and communication training. There is 
also a need expressed for certain materials in order to 
carry out these activities such as translation dictionaries 
and language learning tools (books or software). 

Desire for change within the colleges was inspiring. 
Some librarians were particularly passionate about 
bringing change into the college, and some English 
language club representatives had already started 
planning activities they desired to put in place. The 
importance of regular follow-ups with the In-Country 
Office and McGill University during the development 
of the ELCs was stressed, as well as increasing the 
awareness of the club and getting the support of the 
college’s administration. 

Librarians indicated that they needed training in library 
management, cataloging, and English language. Books 
oftentimes do not directly support material being 
taught at the college, and in some cases, access to the 
books was restricted. An open system is needed where 
students can access relevant books. 

STEP 1:  
SETTING UP

STEP 3: 
RECRUITING 
CLUB MEMBERS

STEP 2:  
MAKING 
DECISIONS

STEP 4: 
INTRODUCTORY 
MEETING

STEP 5: 
DEVELOPING AN 
ACTION PLAN

STEPS TO STARTING AN  
ENGLISH LANGUAGE CLUB

PRACTICAL ACTIVITIES  
TO DO IN ECLs

DESIGNING A 
RECRUITMENT 
POSTER

DEBATES

ROLE PLAYS

DISCUSSION 
QUESTIONS
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How Can Instructors Start an English Language Club?

STEP 3: RECRUITING CLUB MEMBERS

For instructors, the easiest way is to put up a sign-up form in classrooms, school lobby, 
cafeteria, or library bulletin board. A sample sign-up form will be as following: 

Are you studying English? Do you need more practice? Why not take a break from the 
classroom and join our English Club? In our English club, you will practice English for free 
and make new friends. Everybody is welcome to attend! If you are interested, please write 
your name and email address. We will write back to you and tell you when and where our 
introductory meeting will take place. If you have any questions, please contact us at  
Jane@hotmail.com and Caroline@hotmail.com

YOUR NAME YOUR EMAIL ADDRESS

WANT TO JOIN OUR ENGLISH CLUB?

Table 3:  Adapted from EnglishCLUB.6

STEP 4: HOLDING AN INTRODUCTORY MEETING

After enough students have signed up, the instructor will need to hold the first meeting 
to meet with club members and give them the necessary information about the club, its 
objectives, and rules. While the focus of this meeting differs from situation to situation, 
the instructor might answer the following questions:

 ■ Where will the club meet?
 ■ When will the club meet?
 ■ What is the main objective of the club?
 ■ Who will lead the club?
 ■ What are the attendance rules? 
 ■ Are students allowed to speak languages other than English?
 ■ How to ensure that there are not too many participants (12-15 ideal)?

STEP 5: DEVELOPING AN ACTION PLAN

Develop an action plan for the semester or academic year so that the club has a vision 
of what kinds of activities it is going to engage in over the year. Having a plan makes 
the club more attractive for potential members and can also be very helpful in terms of 
seeking funding.

STEP 1: SETTING UP

Establishing a Language Focal Person or team of instructors interested in  
promoting ELC.

STEP 2: MAKING DECISIONS

The team needs to make a decision on the following questions:
 ■ Where do ELCs take place?
 ■ How many students can attend?
 ■ Who can attend?
 ■ How often do the clubs meet?
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DISCUSSION QUESTIONS

As one of the most popular types of activities, discussions let students have natural 
conversations in English. For each meeting, the instructor can choose a topic based 
on students’ interests and levels and write some follow-up questions. For lower levels, 
the topic can be “friends,” “shopping,” “home town,” or “school/job.” For higher levels, 
the instructor can think about more challenging topics such as “environment,” “social 
networking,” “violence,” or “online shopping.” When the topic is chosen, the instructor 
then can come up with follow-up questions. For example, if the topic is “friendship,” 
the instructor can put the students into pairs and groups and give them time to discuss 
these questions:

For beginning levels of language learning:
 ■ What do you remember about your first friend? Are you still friends with them?
 ■ Who is your best friend? How long have you known each other?
 ■ What do you usually do with your friends?
 ■ What is the best way to make friends?

For advanced levels of language learning:
 ■ What qualities do you appreciate in your friends?
 ■ What makes someone special or a best friend?
 ■ Are friendships important to you? Why (not)?
 ■ There is a proverb that says, “A friend in need is a friend indeed.” Do you agree?
 ■ How do you build trust in a friendship?

ROLE PLAYS

If students enjoy acting, role plays can be really fun and engaging. However, if the 
instructor is not sure whether role plays are of students’ interest, then it is a good idea 
to ask for volunteers. When the volunteers are selected, they are then given the roles. 
Based on students’ level, the instructor might choose simple and easy roles such as “a 
host and guest” or “salesperson and customer.” However, if students’ level is higher 
and they enjoy a challenge, roles can be chosen from more difficult contexts such as 
movies. It is important to give students enough time to practice their roles and be clear 
about what they are expected to do. For example, if they are supposed to memorize 
their line or play the roles for a specific time, the instructor should let them know ahead 
of time. 

What Are Some Practical Activities to do in ECLs?

DESIGNING A RECRUITMENT POSTER

In this group activity, students are asked to design a poster for the ELC. For example, 
ask students to design an English Language Club poster for their campus website and 
for display around the campus. In this poster they need to:

 ■ Develop a design for the poster 
 ■ Create an attractive slogan (e.g., Speak Your Way Through) 
 ■ State one good purpose of the ELC 
 ■ Provide the venue, time, and days of the first ELC meeting 
 ■ Provide contact details for questions or more information
 ■ List three ELC interesting activities that students can participate in

After the poster has been created, students need to present their poster and explain:
 ■ Two objectives of the ELC 
 ■ At least 3 rules guiding the activities during the ELC meetings (e.g., active 

participation)
 ■ Two values of the ECL (e.g., respect)
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Sports TV and English Language Skills:  
Everyone Wins!

The ATTSVE Project has been working with four 
ATVET Colleges on Gender Mainstreaming for the 
last five plus years. In the mainstreaming of gender 
in the ATVET Colleges, ATTSVE Project established, 
equipped Gender Office, Gender and English 
Language Clubs, delivered different trainings and 
supported quite a number of needy female students 
financially and providing them necessary materials 
including sanitary pads. Sustaining this support 
and provisions is the major focus after the project 
period. For this reason, several of the ATVET colleges 
involved with ATTSVE embarked on developing 
business enterprises with the support of the project. 
A key one to help the colleges to generate additional 
income to run the gender offices and language clubs 
(and continue to support needy female students), and 
to support the informal use of English Language skills 
is the establishment of DSTV Show programming of 
international soccer games.

The idea is that the Language Club (or Language 
and Gender Clubs) would organize the viewings of 
the football matches, collecting a small amount of 
money from each viewer to cover operating costs 
and refreshments. The DSTV show featuring a 
football game would be on a weekly bases, because 
football games like Premier League, Italian-Seria 
and German Bunds League are usually conducted 
during weekends. Those in charge of the DSTV could 
wear designated with various gender and language-

TECHNOLOGY 
& ENGLISH 
LANGUAGE 
LEARNING

Increased access to technology even in rural areas through the internet, social media, 
DVDs, and television means that more students have access to English language just 
through entertainment channels and everyday communication. For students trying to 
acquire more English language skills, these technology platforms can be very effective 
since they encourage authentic language use in informal settings. Many ATVETS have 
access to a DVD player and headphones so that students can use some of the many 
English-made easy types of materials and resources that are available. 

DEBATES

A debate is similar to a competition in which two opposing teams argue in favour of a 
particular point of view and try to win the arguement. If appropriate, the instructor can 
also have a third group of students who evaluate the whole process and decide whose 
argument has been the strongest. Topic for debates can be:

 ■ Teenagers should not have cellphones 
 ■ Money is more important than love in relationships
 ■ Reading a book is much better than watching TV
 ■ Males are better cooks than females
 ■ In a few years, robots will replace instructors 

CASE STUDY

focused messages. For the sport clubs, the T-shirt 
will be designed in a way to promote gender and 
language clubs. 

Key Features of the Sport TV Initiative

In order to launch this income generation/language 
learning activity, a college requires a business plan, 
a written description of your business’s future. It is a 
document that tells what you plan to do and how you 
plan to do it (the who, what, where, how, when, why).

The initiative should pass through these eligibility 
criteria:
1. Needs the funds to buy purchase the large screen 

and television license
2. Should have a designated hall/room for the DSTV 

show
3. Should have a designated Bank Account for the 

gender and language club-related IGAs
4. Should allow the club representatives, committee 

members to use the income to support needy 
female students financially, in material terms and 
conduct activities as identified by club members

5. Should task the gender and language focal 
persons and support the gender office to oversee 
the proper execution of the initiative

6. Should canvass participants on a regular based 
[inteviews, surveys] on what they are learning 
and the overall effectiveness of this program in 
terms of language learning
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Cellphilms

The use of cellphones to make cellphilms (cellphone + 
video) or to take photographs can be very effective ways 
of getting students to practice using English in playful 
and meaningful ways. Students might make very short 
cellphilms (1-2 minutes) about a topic or issue. Because 
the productions are meant to be very short, it is possible 
for students to make them over and over again until 
they are happy with the result. The productions can be 
screened during movie night events, or be shared on a 
local YouTube channel. 

Photovoice

Students might also take 
photographs about a 
particular issue or topic, 
print the photos out if 
they have access to a 
printer, and create photo 
exhibitions in which they 
write the captions or 
description of their photos 
in English.

Public Service Announcements (PSAs)

Using campus-based loud speakers, students can 
regularly broadcast messages or news using the medium 
of English. An ELC can take this on as a weekly activity 
with members taking turns preparing a PSA or other 
broadcast about a key theme or issue. 

The advantage of this work is that club members are 
able to practice their English, and their peers have the 
benefit of hearing English spoken. 

USING MEDIA-MAKING TO ENCOURAGE 
ENGLISH LANGUAGE USE

Cellphilm Storyboard in English

CELLPHILMS PHOTOVOICE PSAs

A movie night activity refers to the screening (either 
through DVDs or through YouTube) of feature-length 
movies (Hollywood-type) produced in English (no 
subtitles). Participants as a group come together to view 
the movie (usually 90 minutes or 2 hours in length), with 
follow up discussion. Regular movie nights give students 
the opportunity to: 

 ■ See how authentic language is used in  
different contexts

 ■ Improve their pronunciation 
 ■ Listen to different accents 
 ■ Learn new vocabulary

Instructors can also create some follow-up activities 
to encourage students to think about what they have 
watched. For example, they might answer the following 
questions in pairs or groups:

MOVIE NIGHTS

Film Discussion Questions:

 ■ What is the film about?
 ■ What do you like the most about the film?
 ■ What do you like the least about the film?
 ■ What is your favourite scene? Why?
 ■ Which character(s) do you like the most? Why?
 ■ Which character(s) do you like the least? Why?
 ■ Do you appreciate the ending? Why or why not?
 ■ If you could change any part of the film, what  

would you change?
 ■ Would you recommend the film to your friends? 

Why or why not?
 ■ How would the film be different if the main 

character was female (instead of male) or male 
(instead of female)?
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STRATEGIES TO SUPPORT LANGUAGE LITERACY IN THE CLASSROOM

It is important to think 
about instructors’ 
awareness of a range of 
“scaffolding” techniques 
that enable students to 
engage in tasks they are 
unable to complete on their 
own without such support. 

SCAFFOLDING

INSTRUCTIONAL SCAFFOLDING

STRATEGIES TO PROVIDE INSTRUCTIONAL SCAFFOLDING

Instructional scaffolding is a process through which an instructor adds support in 
order to facilitate students’ learning and aid in the mastery of tasks. It is used to help 
students achieve a level just beyond what they are capable of achieving on their 
own. Instructors can provide instructional scaffolding by systematically building on 
students’ prior knowledge while they are learning new skills. Typically when students 
have grasped the language or concept the supports are removed. In short, instructional 
scaffolding helps students:

 ■ Experience a supportive atmosphere
 ■ Feel more comfortable asking questions 
 ■ Feel free to support their peers
 ■ Be more responsible for their own learning

Assisting English 
Language Learners can 
be done through six main 
types of instructional 
scaffolding.8

All of these scaffolding 
strategies help students to 
cope with the challenges 
in the process of learning 
a language. Moreover, they 
can help students break the 
traditional ways of learning 
a language by leading 
them to the right path.

MODELLING

When we introduce a new task, it is necessary to tell or show students what exactly 
they are expected to do. In addition to modelling tasks and activities, it is important to 
model appropriate language use for the performance of specific academic functions, 
such as describing, comparing or summarising. For example, if students are supposed 
to read a text on “Organic Food,” the instructor can take the following steps:

 ■ Ask students to look at the title, picture and a chunk of text and think what the 
text might be about 

 ■ Ask students to use their background knowledge about the topic
 ■ Clarify whether students should read the text to have a general idea of the 

content (skimming) or read to find specific information (scanning)
 ■ Tell students how much time they have to complete the activity

These techniques also give students many chances to achieve intended learning 
outcomes; to understand the language of instruction and the curricular content through 
excessive linguistic repetition as well as through the use of non-linguistic supports. This 
training can be integrated effectively with other hands-on training sessions focused on 
learner-focused and skills-oriented programming centered on hands-on.

1

BRIDGING

RE-PRESENTING 
TEXT

CONTEXTUALISING

DEVELOPING 
METACOGNITION

MODELLING

SCHEMA 
BUILDING

 1  2  3

 4  5  6

“Take my 
hand. I’ll help 
you across. I’ll 
show you what 
to do.” That’s 
scaffolding.

—Fields, p. 11 7

“
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BRIDGING

Students will be able to learn the new language most effectively when it is built on their 
previous knowledge and understanding. This is usually done at the beginning of the 
class in the “warm-up” phase, in which instructor makes an attempt to relate the new 
lesson to what students already know. 

For example, before an instructor starts a lesson on “Saving the Environment,” they can 
create a list of factual information and ask students to work in pairs and mark “True” or 
“False” and to explain their answers.

1. Natural resources are not at risk in our national parks (for example, 
Simien Mountains National Park and Omo National Park and River)

TRUE        FALSE

2. Development should be encouraged in our national parks. TRUE        FALSE

3. Hiking and camping do not interfere with animal life or habitat. TRUE        FALSE

CONTEXTUALISING

Many educational researchers have highlighted the importance of using real life-
like situations in the classroom.9 That is because in these situations the language 
is embedded in a rich context which helps language learners “rely on non-linguistic 
information to compensate for possible linguistic shortcomings.” 8 Therefore, 
embedding academic language, which is usually dry and de-contextualized, can make 
this language more tangible and accessible. 

Contextualising can be done through a variety of activities such as showing pictures, 
videos, authentic objects or sources. For example, before a listening activity on “plants,” 
the instructor can show the pictures of the new words to students and ask them to 
work in pairs and come up with the correct word in English for each of them:

Answers (left to right): moss, pine tree, cacti, bamboo.

SCHEMA BUILDING

A closely related concept to bridging and contextualizing is schema building, which is 
simply defined as weaving new information into students’ prior knowledge. Building 
schema is beneficial since it increases students’ understanding by enabling them to 
personalize the new information. In the following, you see a simple activity that can 
be used for schema building. At the beginning of a lesson on “Rural Development,” put 
students in groups of 3 or 4 and write these questions in English on the board: 

 ■ What do you understand of the idea of rural development?
 ■ Why is rural development important in Ethiopia?
 ■ What are some of the challenges to rural development? 
 ■ Do you think technology can contribute to rural development in Ethiopia?

RE-PRESENTING TEXT

This is a technique in which instructors invite students to transfer previously learnt 
linguistic construction knowledge to a new context. Consider the relationship between 
Reading, Writing, Listening, Speaking, and Viewing. For example, if students have read 
a text in English about “climate change” or “deforestation,” the instructor can ask them 
to use some of the new vocabulary from the text they have read and apply it to writing 
an essay about climate change, or debate orally and in English some of the impacts of 
climate change on the local environment.

2

3

4

5
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1. Use Ice-breakers to encourage students’ participation and allow them to relax 
mentally, especially at the start of a new semester or a new class. These can include:

 ■ Truth or lie? 
In this activity, students write in English five statements about themselves 
(likes/dislikes, hobbies, family, job, or school) and read them for their 
partner. Their partner, then, should say if it is a truth or lie. 

 ■ Three things in common 
Students are given five minutes to move around the class and find a 
person with whom they have three things in common. Again, the point is to 
communicate using English.

2. Encourage students to use English more by:
 ■ Asking wh- questions instead of yes/no (e.g., ask “What do you like?” instead  

of “Do you like … ?”)
 ■ Give students enough time to organize their answers before having to speak
 ■ Give verbal feedback (e.g., instead of nodding say “I agree!” “That’s right!” or 

“Well-done!”) 

Ethiopian female students are often at a disadvantage when it comes to using English. 
Culturally girls and young women compared with males often end up having to do 
more domestic chores than their male counterparts and may have less time to study or 
use language. Often too, because of patriarchy, men may dominate conversations and 
give females fewer opportunities to speak. 

Additionally, their lack of confidence to use English can negatively affect their 
speaking ability since much effective language use is through trial and error. Therefore, 
instructors need to use practical strategies to compensate for these problems. 

Table 4: Tips to Support Female Students

Whole-class 
Considerations

 ■ Give equal chances to both females and males
 ■ Allow sufficient time for all students to answer questions, especially 

females who are more shy or afraid to speak out
 ■ Choose topics that encourage students, especially females, to speak 

out

Group Discussion

 ■ Ensure that each person sometimes has the opportunity to talk so that 
males do dominate the discussion

 ■ Vary the composition of groups so that that sometimes the groups 
consist of both males and females and sometimes they are single-sex 
groupings. The value of single-sex groupings for female students is 
that they are assured an opportunity 

 ■ To share and contribute

OTHER TIPS FOR 
ENGLISH LANGUAGE 
USE IN THE 
CLASSROOM

TIPS TO SUPPORT 
FEMALE STUDENTS 
IN THE CLASSROOM

DEVELOPING METACOGNITION

Metacognition is defined as our ability to evaluate our current level of understanding to 
manage our thinking and apply the necessary strategy.10 In other words, it is our inner 
voice that helps us solve a problem. Many different activities can develop students’ 
metacognition. For example, the instructor can ask students to take notes of their 
understanding after a lesson:

What I learnt in this lesson: What I need to practice: How I need to practice it:

6
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